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AACC Pathways Project Colleges



• Scale of Adoption Assessment (SOAA)

• Fieldwork focused on Change Management for 
Guided Pathways
• Alamo Colleges (PAC and SAC)

• Community College of Philadelphia

• Cuyahoga Community College

• Jackson College

• Linn-Benton Community College

• Prince George’s Community College 

• San Jacinto College

• Wallace State Community College 

• KPIs
• Request sent out in October 2018; submitted February 2019  

CCRC Research on AACC Pathways 1.0



Scale of Adoption of Guided Pathways 
Practices by the Pathways 1.0 Colleges



GP Scale of Adoption Assessment (SOAA)



Area 1: Mapping Pathways to Student End 
Goals

Note: SOAA verification calls were conducted for Feb. 2016, December 2016, and December 2018. Ratings from fall 2017 are not included 
because we did not conduct the follow-up calls.
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1C. Programs are clearly mapped out. Students 
know which courses they should take and in what 
sequence. Courses critical for success and other 

key progress milestones are clearly identified. This 
information is easily accessible on the college’s 

website.

1B. Detailed information is provided on the college’s 
website on the employment and further education 

opportunities targeted by each program.

1A. Every program is well-designed to guide and 
prepare students to enter employment and further 
education in fields of importance to the college’s 

service area.
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Scaling in Progress
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implementation
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Not Occurring



Area 2: Helping Students Choose and 
Enter a Program of Study
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2E. College works with high schools and other
feeders to motivate and prepare students to enter

college-level coursework in a program of study
when they enroll in college.

2D. Intensive support is provided to help very
poorly prepared students to succeed in college-

level courses as soon as possible

2C. Required math courses are appropriately 
aligned with the student’s field of study

2B. Special supports are provided to help 
academically unprepared students to succeed in 

the “gateway” courses for the college’s major 
program areas—not just in college-level math and 

English.

2A. Every new student is helped to explore
career/college options, choose a program of study

and develop a full-program plan as soon as
possible.
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Area 3: Keeping Student on Their Path
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3E. The college schedules courses to ensure students can
take the courses they need when they need them, can plan
their lives around school from one term to the next, and can

complete their programs in as short a time as possible.

3D. Assistance is provided to students who are unlikely to be
accepted into limited access programs such as nursing to
redirect to another more viable path to credentials and a

career.

3C. Advisors are able to identify when students are at risk of
falling off their program plans and has policies and supports
in place to intervene in ways that help students get back on

track.

3B. Students can easily see how far they have come and
what they need to do to complete their program

3A. Advisors monitor which program every student is in and
how far along he/she is toward completing their program

plan.
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Area 4: Ensuring that Students are 
Learning
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4F. The college assesses effectiveness of
educational practice (e.g. using CCSSE or
SENSE, etc.) and uses the results to create

targeted professional development.

4E. The college helps students document
their learning for employers and universities
through portfolios and other means beyond

transcripts.

4D. Results of learning outcomes
assessments are used to improve teaching

and learning through program review,
professional development, and other

intentional campus efforts.

4C. Faculty assess whether students are
mastering learning outcomes and building

skills across each program, in both arts and
sciences and career/technical programs.

4B. Students have ample opportunity to
apply and deepen knowledge and skills

through projects, internships, co-ops, clinical
placements, group projects outside of class,

service learning, study abroad and other
active learning activities that program facu

4A. Program learning outcomes are aligned
with the requirements for success in the

further education and employment outcomes
targeted by each program.

October 2017 (unverified)
N=29
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Scale of Adoption Assessment Highlights

Guided Pathways Practice # of Colleges Exemplars

Meta-majors that are closely tied to career 

fields/integrated into student onboarding and supports

18 Alamo, CCP, Cleveland 

State, Prince George’s, 

TriC, Wallace State 

Completed program maps that are sequenced and on 

the college’s website

17 Bakersfield, Front Range, 

Linn-Benton

Mapped transfer pathways 9 Alamo 

Pathways redesign/mapping/program assessment 

resulted in changes to programs

6 Prince George’s, San Jac

Math pathways identified/default on maps 12 Cleveland State, NWTC

Onboarding around career exploration and program 

choice

12 Alamo, IRSC, TriC

Helping students create full program plans that are 

centrally stored, updated, tied to scheduling

3 Cleveland State, IRSC, 

Jackson

Redesigned advising to monitor/support student 

progress on their plans

12 Alamo, CCP, Linn-Benton

Integrated, contextualized academic support for Math 

and English

8 Cleveland State

Faculty engaged in changing teaching to enhance 

learning along the path (good examples, not typically scaled)

9 CCP, Linn-Benton, NWTC, 

Wallace State



• Metamajor as “academic and career communities

• Colleges are using metamajors as framework for student 
engagement in “academic and career communities,” student 
advising, career and transfer supports, program development, 
review and improvement, and professional development

• Dev ed redesign

• Colleges are replacing prerequisite remediation with integrated 
and contextualized academic support in field-appropriate math 
and other critical program gateway courses

• Advising redesign

• Implementing case management advising, embedding 
advisors and increasing faculty coaching in metamajors, 
monitoring student progress on their plans

AACC 1.0 College Current Priorities



• Strengthening program mapping (credit and non-credit) to 
living-wage jobs with clear degree path or transfer in major

• Strengthening on-boarding to support career and program 
exploration and selection

• Creating full educational plans that are regularly updated, 
used to monitor student progress, tied to scheduling and 
financial plans

• Scaling program-appropriate active and experiential learning 
into all programs

• Working with high schools to help students explore career/ 
college interests and develop plans

• Scrutinizing and further redesigning practices to address 
equity gaps

AACC 1.0 College Next Frontiers



Guided Pathways Equity Questions

• Is the college 

reaching out to help 

underrepresented 

students in high 

schools, adult 

education, and non-

credit programs 

explore the college’s 

pathways and pursue 

a program of study?

• Are entering 

underrepresented 

students entering 

programs leading 

to higher 

remuneration 

degrees/fields?

• Are post-graduation 

employment 

outcomes equitable?

• Are transfer and 

bachelor’s 

completion outcomes 

equitable?

• Do patterns of student 

program switching 

result in more or less 

equitable 

representation in 

programs leading to 

high-remuneration 

degrees and careers?

• Are high- and low-

remuneration CC 

awards being conferred 

equitably? 

CONNECTION
From interest and 

application to first 

enrollment

ENTRY
From entry to program 

choice and entry

PROGRESS / 

COMPLETION
From program entry to 

completion of program 

requirements

ADVANCEMENT
From completion of 

credential to career 

advancement and further 

education



How AACC Pathways 1.0 Colleges Are 
Managing the Whole College Redesign 
Required to Implement Pathways 





SUGGEST ADDING 1-2 TIMELINES FROM THE AACC STUDY:  MAYBE WALLACE AND CUYAHOGA

Timeline of Guided Pathways Implementation 
Activities at Wallace State Community College



2+ Years Prior to Pathways

• Convene faculty and staff broadly to 

examine/discuss data on student experience 

and outcomes

• Raise awareness of college’s responsibility to 

help students reach their goals

• Build conviction that large-scale redesign of 

programs, services, and systems is needed to 

improve student outcomes

• Reorganize decision-making positions and 

bodies and create incentives to facilitate broad 

involvement in college redesign 

• Foster creativity without fear of failure

• Implement at least one major program, policy, 

or systems change at scale

Starting in Year 1

• Cultivate shared understanding of guided 

pathways through college-wide meetings, 

faculty-and staff-led workshops, and 

professional development

• Use data to show need for clearer program 

maps to jobs and transfer, career exploration, 

and academic planning monitoring of progress

• Communicate a guiding vision for change

• Promote guided pathways as a framework for 

enhancing and aligning the college’s ongoing 

efforts to improve student outcomes

Starting in Years 2 – 3

• Organize planning and implementation to promote 

cross-functional leadership and collaboration

• Engage faculty and staff from across disciplines 

and divisions to organize programs into meta-

majors and map them to job and transfer 

outcomes

• Engage faculty and staff from across the college 

in mapping student experience—both the status 

quo and the ideal process

• Provide cross-functional teams implementing 

reforms with time and support for planning, 

reflection, learning, and professional development

• Align (or-realign) roles and responsibilities 

(usually around the college’s meta-major 

structure)

Starting in Years 4+

• Take time to reflect, celebrate 

accomplishments, and regroup before 

taking reforms to the next level

• Reallocate and align resources to 

support scaling and institutionalizing 

practices

• Rethink hiring, new employee 

onboarding, and ongoing performance 

evaluations to support a college 

culture focused on improving student 

outcomes



 Redesigning colleges on guided pathways model is a big technical 
challenge, but even bigger cultural one

 Effective leaders lay the groundwork: a) engage stakeholders across 
college in examining barriers the college creates to student success, b) 
develop vision and goals for improving experience for all students; c) 
empower teams to plan and design innovations at scale 

 Critical importance to implementation of well-managed cross-functional 
teams

 Critical importance to redesign of broad engagement in program and 
student experience mapping (status quo and desired) 

 Challenge: creating time and resources for reflection, design, planning, 
professional development and evaluation

 Challenge: sustaining innovation in face of turnover, uncertain 
policy/fiscal environment; exhaustion

Lessons on Leading College Redesign



Reimagining the Student Experience

From: How do students currently explore options and 

interests, choose a direction, develop a plan and 

monitor progress to program completion?

To: How do we want this experience to 

change for all students? What special 

supports do particular groups need?

How do we engage all segments of the college in this

institutional redesign process? 



AACC Pathways 1.0 Colleges 
Trends in Early Momentum:
2012-2017



• Overall, the AACC Pathways colleges have shown 
improvements in first year momentum, though the 
actual rates and size of improvement varies by college 

• In recent years, some colleges have made substantial 
improvements

• There is variation across colleges in terms of closing 
racial equity gaps, with some colleges making progress 
toward closing gaps and others with gaps unchanged or 
widening

• Racial equity gaps remain persistent for most colleges 
at the end of the tracking period (2017)

Findings



Gains in Early Momentum:
AACC Pathways College Improvement 2012-2017



Early Momentum Metrics: AACC Pathways 1.0 Colleges

FTEIC Fall Cohort



AACC Pathways 1.0 Colleges Distribution in 
2012-2017 Change in Early Momentum Metrics



AACC Pathways 1.0 Colleges Distribution in 
2012-2017 Change in Early Momentum Metrics
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Early Momentum Metrics
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Early Momentum Metrics
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Early Momentum Metrics
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0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

2012 2013 2014 2015 2016 2017

FTEIC Fall Cohort

Top 5 Colleges: Improvement on CL Course Completion Rate 
in Year 1

College 5
(+9pp)

College 15
(+7pp)

College 21
(+6pp)

College 1
(+6pp)

College 9
(+5pp)

Showing Top 5 AACC Pathways Colleges in terms of 2010-2017 percentage point improvement



Early Momentum Metrics
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Racial Equity Gaps: 
AACC Pathways Colleges Early Momentum Metrics



AACC Pathways 1.0 Colleges Distribution in 
2012-2017 White-Black Equity Gap Change
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AACC Pathways 1.0 Colleges Distribution in 
2012-2017 White-Hispanic Equity Gap Change

Increase in Gap

Decrease in Gap



AACC Pathways 1.0 Colleges Distribution in 
2012-2017 White-Black Equity Gap Change
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AACC Pathways 1.0 Colleges Distribution in 
2012-2017 White-Hispanic Equity Gap Change
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Change in Early Momentum 

KPIs X Change in Equity Gaps



AACC Pathways Colleges: Plotting Change in KPIs by 
Change in Equity Gaps -- Instructions
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Black Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Black Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Black Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Black Gap

-25

-15

-5

5

15

25

-30 -20 -10 0 10 20 30 40

Change in KPI x Change in White-Black Gap, 2012-2017

Completed college English in year 1

Increase in Gap 

(pp)

Decrease in Gap 

(pp)

Increase in KPI 

(pp)
Decrease in KPI 

(pp)



AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Black Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Black Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Hispanic Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Hispanic Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Hispanic Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Hispanic Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Hispanic Gap
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AACC Pathways 1.0 Colleges: Plotting Change in KPIs by 
Change in White-Hispanic Gap
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• For most colleges, 2012-2017 is still “baseline”

• Some early adopters are showing promising increases

• Overall colleges have a lot of work to do to close racial 
equity gaps

• CCRC will continue to monitor trends as more 
colleges implement guided pathways at scale

• Colleges should continue to monitor these KPIs, 
disaggregating both by student characteristics and by 
meta-major/program of study

Conclusions



Our Evolving Understanding of the 
Guided Pathways Model



Redesign, Starting with the End in Mind

• Market program 

paths

• Build pathways 

into high schools 

and adult ed

programs

• Help students 

explore options/ 

make full-

program plan

• Integrate 

academic 

support into 

critical program 

gateway courses

• Align program 

outcomes with 

requirements for 

success in 

career-path 

employment and 

further education

• Clearly map out 

program paths

• Redesign 

advising/scheduling 

around maps/plans

• Monitor student 

progress, provide 

feedback and 

support as needed

CONNECTION
From interest and 

application to first 

enrollment

ENTRY
From entry to program 

choice and entry

PROGRESS / 

COMPLETION
From program entry to 

completion of program 

requirements

ADVANCEMENT
From completion of 

credential to career 

advancement and further 

education

START HERESTEP 2STEP 3STEP 4



Helping Students with Major Decisions on 
their Program Paths

• What careers would be 

a good fit for me?

• What jobs can I get 

with a degree from 

your college?

• How much will it cost, 

and how will I pay?

• Who can I talk to 

about my career and 

program options?

• What program is a 

good fit for me?

• What will I need to 

take?

• Will my credits 

transfer?

• How much will it 

cost, and how will I 

pay?

• How do I transfer 

successfully?

• What further education 

and training will help 

me advance in my 

career?

• How much will it cost 

and how much will I 

have to pay?

• How do I balance my 

other obligations?

• What if I’m struggling 

academically?

• What if I want to 

change majors?

• How do I get relevant 

work experience?

• How do I apply to 

transfer? 

• How much time and 

money until I finish?

CONNECTION
From interest and 

application to first 

enrollment

ENTRY
From entry to program 

choice and entry

PROGRESS / 

COMPLETION
From program entry to 

completion of program 

requirements

ADVANCEMENT
From completion of 

credential to career 

advancement and further 

education



Guided Pathways Essential Practices

• Early career/transfer exploration

• Academic and financial plan

• Integrated & contextualized 

academic support

Help students get 
on a path2

• Meta-majors

• Program maps

• Career + transfer information

• Math pathways

Map paths to 
student end goals1

• Field-specific learning outcomes

• Active learning throughout

• Field-relevant experiential 

learning

Ensure students are 
learning4

• Monitoring progress on plan

• Intrusive support

• Frequent feedback

• Predictable scheduling

Keep students   
on path3



 Map all programs (including non-credit) to jobs and transfer

 Help all new students explore interests and options

 Ensure new students take an “awesome” course in term 1

 Replace prerequisite remediation with integrated and 
contextualized support

 Help all new students develop a full-program plan in term 1

 Schedule courses and monitor progress based on plans

 Help dual enrollment students to explore options, develop a 
plan, take plan-related courses

 Engage area employer and university partners in building a 
“regional education mobility pathways partnership”

Guided Pathways at Scale



Rethinking Student Success

Academic divisions and

departments

FROM: TO:

“Career and academic communities” 

(aka metamajors)

Degrees w/ embedded skill certificates

(plus experience and contacts)

Job/transfer support for 

near completers

Pre-requisite remediation

Algebra and English comp

“gatekeepers”

Career/transfer exploration and 

planning for all students from the start

Integrated/contextualized academic 

support (aka “corequisites”)

Critical program courses (including 

field-appropriate math)

Transfer vs. CTE; credit 

vs. non-credit 

Career-connected transfer paths or

livable-wage jobs w/clear degree paths

Degrees vs. certificates

Standardized placement

tests

Multiple measures + in-class 

diagnostic assessment



Information “dump” at

orientation

FROM: TO:

Support for major decisions along 

students’ paths

Classes scheduled so students take

the courses they need when needed

Full-time vs. part-time

In-class vs. co-curricular

On-plan vs. off-plan

Program-relevant active/experiential

learning

Students self-advise

while registering
Advisors monitor student registration

and must approve changes

Classes scheduled to fit

college’s preferences

Gen ed transfer curriculum “Pre-major” transfer curriculum

Career pathways and

Articulation agreements
Regional talent pathways partnerships

Rethinking Student Success



Factors driving community colleges 
to implement whole-college guided 
pathways reforms



Source: IPEDS 



Source: IPEDS 



Source: IPEDS 



Source: IPEDS 



New CC Business Environment

 State funding cuts  Tuition increases

 Performance funding

 Per FTE federal financial aid declining

 Traditional high school population declining; growing 
pools more poorly educated

 Declining returns to skill-training only; growing 
demand for degrees + skills + experience + contacts

 Increased competition (public 4-years, privates, on-
line providers)
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Average earnings of community colleges students today are same as in 1970.
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Average earnings of community colleges students not recovered since the

Great Recession.



Returns Over Time – Female
(2004 VCCS Cohort; quarterly wage earnings 2005 – 2013)

Source: Xu, Jaggars, & Fletcher, 2016.



Returns Over Time – Male
(2004 VCCS Cohort; quarterly wage earnings 2005 – 2013)

Source: Xu, Jaggars, & Fletcher, 2016.



New CC Business Model

From: Cheap, accessible college courses for 

gen ed transfer or technical training

To: Affordable, well-taught 

programs leading to degrees + 

skills + experience + contacts 

needed for livable wage, career-

path employment



 Many students (10-40%) who apply don’t show up on day 1

 At least 40% of first-time students are gone from higher ed
by start of year 2

 Too many students meander, earning credits that don’t apply 
to a degree

 Most students transfer without earning cc credential; many 
students who transfer can’t apply credits toward major

 Nearly half don’t complete a credential; achievement gaps 
by race, income and age are stark

 Nearly 20% still enrolled  or transferred with no credential 
after 6 years

 Few non-credit students enroll in credit programs

A Very Leaky Pipeline



 Many students (10-40%) who apply don’t show up on day 1

 At least 40% of first-time students are gone from higher ed
by start of year 2

 Too many students meander, earning credits that don’t apply 
to a degree

 Most students transfer without earning cc credential; many 
students who transfer can’t apply credits toward major

 Nearly half don’t complete a credential; achievement gaps 
by race, income and age are stark

 Nearly 20% still enrolled  or transferred with no credential 
after 6 years

 Few non-credit students enroll in credit programs

How CCs Lose Enrollment
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Higher-income
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Lower-income
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Community College (CC)
Entrants (N=845K)

Not Enrolled

Still Enrolled

Transferred to Four-Year
College

Transferred with
Community College Award

Earned Bachelor's Degree

Earned Associate Degree

Earned Certificate

31% 
Completed 

Any Degree 

or Credential

35% 
Completed 

Any Degree 

or 

Credential

40% 
Completed 

Any Degree 

or 

Credential

Highest Outcomes in Six Years by Income Among FTEIC 
Degree-Seeking Community College Students 
(Excluding Dual Enrollment Students)

Source: CCRC analysis of NSC data on the fall 2010 FTEIC, degree-seeking community college cohort. 



Excess Credits Attempted among CC Transfers who 
Completed a Bachelor’s Degree
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Excess Credits. CCRC Working Paper No 100.



 Intake process discourages many students from enrolling

 Education paths to degrees, careers and transfer are unclear

 New students not helped to explore options/interests, develop a plan

 Pre-requisite dev ed sorts out students; fails to prepare for success in 
college-level courses

 Students’ progress not monitored; advising grossly inadequate

 Colleges fail to schedule courses students need, when they need them

 Too many students experience abstract, rote instruction in subjects they 
see as irrelevant; too few experience active learning on issues of interest

 Too many poorly prepared students allowed to take fully on-line courses

 Instructors not systematically helped to adopt high-impact practices

 Students not helped to gain program-relevant experience

CC Practices that Drive Students Away



Thank you!


