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The high demand and limited number of certain 
courses (e.g., HIST 1, 3, 4, and AHIS 1) continues 
to make it difficult to take all the students who want 
to enroll in these classes. 

Slowly restoring courses to the schedule after 
course cuts over the past 5-6 years, combined with 
flurries of increased enrollment created by a 
sluggish state economy, create observable first-
week enrollment problems.  Instructors often turn 
away 10-15 students, and waiting lists fill quickly.  
This problem may be exacerbated by the college 
administration’s “priority registration” policies.  Now 
there is a long list of students who get early 
registration dates for any number of reasons.  
(ARGOS report, Spring 2014) 

Student frustration and dissatisfaction are high.  
The policy of giving priority registration to so many 
students now means that there is a large number 
of deserving, focused, hard-working students who 
cannot get the classes they need to transfer and 
continue their education.  If these trends continue, 
students will eventually seek their educational 
opportunities at other campuses, or leave school 
altogether. 

 
 
 
V. OUTCOMES ASSESSMENT (SLO / PLO / GEO / AUO) 

The outcomes assessment process is a formal process that seeks to identify how well our students are learning and to use that data to 
improve curricula, teaching, services, and student achievement.  

o Student Learning Outcomes (SLOs) are a means to determine what students know, think, feel or do as a result of a given 
learning experience.  

o Program-Level Outcomes (PLOs) are a means to determine what students know, think, feel or do as a result of progress 
towards a degree or certificate.  

o General Education Outcomes (GEOs) are statements that define the knowledge, skills, and perspectives acquired by 
students who satisfy our general education requirements.  

o Administrative Unit Objective (AUOs) are statements that concern the fundamental functions of an administrative unit and the 
resulting services provided to clients.) 

 
The most important underlying question to answer is:  What are you learning from outcome assessments that help improve student 
learning/success or improve service to students or the campus community?  Keep in mind that resource requests could be derived from 
information provided in this section.  For examples, you could request tutors in the classroom based on outcome assessment data (higher 
success rates in sections with tutors in the classroom).  You could request additional staffing based on outcome assessment data (higher 
levels of reported customer service satisfaction when custodial services are delivered daily instead of on a rotating schedule).  Please use 
theme areas to capture major concepts and to allow for multiple departments to be represented in one theme area.  Indicate where outcomes 
assessment led to resource requests and/or improved student or service success. 
 
In your service area, is assessment ongoing and systematic?  

Yes X     No     Somewhat     Not sure  
Please Explain: 
Virtually all departments and units are conducting assessments in an ongoing and systematic fashion.  All departments are assessing course outcomes and 
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GEOs on a regular basis, and departments with existing local degrees and certificates assess program outcomes as well (Communication, Psychology and 
Education, and Sign Language).  
 
Departments either have existing rotation plans for assessing course SLOs or intend to develop such rotation plans during the next year. GEOs are typically 
assessed as part of the SLO assessment process for courses, and are assessed at the course level.  Departments with existing local degrees or certificates 
do assess program outcomes, but some departments still need to develop rotation plans for the assessment of program outcomes. Departments have just 
started to identify program outcomes and assessment strategies for Liberal Arts degrees and still need to develop and assess program outcomes for AA-T 
degrees.   
 
Faculty who teach the courses assesses SLOs, and results are usually discussed at department meetings.  Many departments bring up SLOs and 
assessments at department meetings on a regular basis or have a standing agenda item for SLOs and assessments.  In most cases the department chair 
oversees the assessment process and makes sure that all course outcomes are assessed on a regular basis.  One department (Communication) has a 
departmental SLO committee and coordinator who report monthly at department meetings. The outcomes coordinator is their process leader, responsible for 
becoming educated in outcomes, representing their department campus-wide, maintaining the outcomes portion of their department program review, 
managing their outcomes rotation plan, and leading outcomes dialogue at department meetings.  She works closely with the department chair on program 
review and facilitates all assessments, including substantial faculty support for part-time faculty. 
 
In some cases (e.g. Foreign Languages) department members decide on common assessments for courses across disciplines.  Several of the departments 
(e.g., American Language, English, Literature and Journalism, Foreign Languages and Psychology and Education) have included adjuncts in the evaluation 
process.  Typically departments report out on SLOs at department meetings but in some cases special SLO workshops or activities are developed, 
especially when adjunct faculty are included.  Psychology also included students in the assessment process. 
 
The Honors Program, Writing Center and Teacher Preparation Institute do not assess course outcomes within their areas per se, but typically collect 
success data.  TPI states that the number of Mt. SAC students obtaining the certification and/or A.S. for Educational Paraprofessionals is tracked by the 
Chancellor’s office.  The Writing Center collects success data on all programs, usually for every semester.  SLOs are being used in 4 out of 14 workshops 
with more in the planning stage.  According to the Honors Center some honors instructors have assessed their honors course using the honors assessment 
rubric, but most have not.  It should be noted that TPI and honors courses are typically assessed within various departments as part of the SLO course 
assesment plan, and that it is not the responsiblitiy of the Honors Program, TPI or the Writing Center to assess course SLOs. 

In your service area, is there ongoing and meaningful dialogue about assessment? 

Yes X     No     Somewhat     Not sure  
Please Explain: 
In the past many departments would have individual faculty complete course assessments, submit the data to the department chair, and he/she would 
record the data in TracDat.  In some instances there was little evidence of a collaborative process, dialogue, or follow-up and closing the loop based on 
assessment results.  The goal was often for students to meet a certain standard (e.g., that 75% of students should achieve a certain score) and faculty 
members were satisfied if that standard was met.  Few departments held regular, meaningful discussions about assessments and often the focus was more 
on completing a certain percentage of course assessments instead of a qualitative and in-depth discussion of assessments and use of results.  
 
Over the last few years, however, assessments have become more imbedded in ongoing department processes, and although there is still some healthy 
skepticism about the utility of outcomes assessment beyond ACCJC compliance, more faculty have started to see assessments as potentially valuable tools 
to assess student learning.  
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Faculty dialogue comprises a continuum of engagement activities and department structures: 
• All departments have a standing agenda item at department meetings in which outcomes of the SLO assessments are discussed and any changes the 

department feels are necessary are approved. There is often “vigorous, formalized dialogue about course- and program level-assessments as well as 
the process of assessment itself. The work has, sometimes to our surprise, yielded meaningful resources and improvements for students.” 

•Although department chairs have the overall responsibility for facilitating outcomes work, at least two departments have ad hoc outcomes sub-
committees and one department has a Faculty Outcomes Coordinator. 

•Several departments have annual or semi-annual faculty workshops, and some of those workshops include adjunct faculty; these workshops often take 
place on Flex Days, and one department also includes students. 

•A handful of departments are still working on developing appropriate and viable assessment instruments that reflect the analytical rigor of thei 
disciplines. 

 
The Honors Program and Writing Center constantly assess their services and draw from data to measure administrative outcomes as well as student 
success.  Both units report that they have ongoing and meaningful dialogue about assessment.  The Honors Program states that their Faculty Coordinator is 
constantly working with faculty to develop an appropriate and viable assessment instrument.  They discussed this instrument at their faculty workshop last 
fall and will continue the discussion this fall.  In addition, the Honors Faculty Coordinator has worked diligently with the science and math faculty to develop a 
realistic rubric for those disciplines using inquiry and analysis as the backbone of the assessment.  At the Writing Center, senior staff meetings are used to 
discuss assessment results and plan programs, trainings, and changes based on these discussions. 
 

Has your service area created a course assessment rotation plan to ensure that all courses / services are assessed systematically? 

Yes X     If yes, please forward a copy of your plan to your manager with this document. 
No     If no, please explain: 
Most departments have a de facto rotation plan that coincides with the 4-year curriculum review process. Four departments have a three or four-year course 
assessment rotation plan for assessing course and program outcomes that exists beyond the curriculum review process.   
 
The Honors Program, Writing Center and TPI do not have course assessment rotation plans, since none of these programs are academic departments that 
have responsibility or authority over curriculum 

Does your service area need additional help to improve its outcomes assessment work?  

Yes X     No   
Please Explain: 
•Continued and increasing need for funding to involve adjuncts (and students when appropriate) in the data analysis and interpretation of the results. It is 
challenging to get adjuncts to attend extra meetings due to time constraints, other teaching or work obligations, and lack of financial compensation. There 
are cases where only adjunct faculty members teach particular courses, and they should be included in the development of outcomes, the assessment of 
outcomes and the analysis of results. There is currently no common procedure in place to compensate individual adjunct faculty who develop outcomes, 
complete assessments or analyze data. It may also be helpful to come up with criteria for funding not only adjuncts for participating in assessment activities, 
but also where appropriate, students. 

How has the assessment process led to the improvement of curricula, pedagogy or services? 

Please Explain: 
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Some department has been able to identify specific components of each course to serve as guide or rubric for instruction. Moreover, the assessment 
process provides a normative background for adjuncts who may teach the same course at several institutions. Although no significant changes in the 
curricula have been made, instructors have been able to modify their methods of lecture delivery, assessment, and increase accessibility to required course 
materials. For instance, several professors have completed their initial Moodle training to gain access to their courses online. This feature allows course 
content such as the syllabus, grades, and class email rosters to readily available. In addition, the assessment process has sparked pedagogical discussions 
about best practices for assessing student learning. Student assessments indicated that our students prefer smaller assignments and quizzes so their 
knowledge is assessed at more frequent intervals during the semester. Lastly, our department has made significant strides in selecting textbooks and 
materials that are either low cost or free to the students.  

Please Explain: 
The assessment process within our division has led to the improvement of curricula, pedagogy and services.  The most common outcome of departmental 
assessment work has been some modifications to pedagogy, although there are also examples of curricula changes in three departments and one unit.  The 
responses below reflect a range of experiences and variations in the depth of interpretation of assessment data across departments. 
 
Improvement of curricula 
American Language: 
In the fall of 2013, AmLa conducted a department workshop in order to discuss the SLO assessment in all of writing classes, AmLa 41W, 42W, and 43W.  All 
faculty members, both full and part time participated in the workshop during which we discussed the parameters for the collection of the wriitng samples, the 
rubric used to evaluate the writing samples, and the guidelines and deadlines for collection. Everyone also  participated in a norming session using authentic 
writing samples from our students.   
 
Communication: 
•Our regular and ongoing department-level dialogue has yielded several important results:  
•The department added a list of SPCH 1A course-level outcomes and multiple student assessment instruments to the 7th edition of our SPCH 1A 
workbook/textbook (2012) 
 
Improvement of pedagogy 
Communication: 
•Assessment Pilots. The department piloted ten different outcome assessment methods and instruments in SPCH 1AH prior to using them widely across 
all 50 sections of SPCH 1A to make sure they were effective and yielded meaningful results (2010) 
 
•Start with Speech.  The department evaluated the outcomes of the basic public speaking course to determine the appropriateness of the course for a 
learning community designed for incoming students (Started 2010; also in new Title V Grant).   
 
Geography and Political Science: 
Improvement has largely been achieved through a broader dialogue of our goals as faculty and increased comparison of our methods and expectations.  As 
we discuss these differences and similarities it has improved department cohesiveness. 
 
History and Art History: 
The SLOs have revealed to several of our instructors key flaws in their pedagogy or weak areas in the student learning process, allowing them to make 
minor but meaningful changes.  Data from our GEOs, while revealing areas in need of improvement, have also provided evidence that much of what our 
instructors are doing is positive, useful, meaningful teaching.  
 



       

 
 24- Mt.SAC – 2013-14 Managers’ Planning for Institutional Effectiveness Summary (6/2014) 

Psychology and Education: 
We are ultimately more aware of students’ understanding of concepts. However, we have not changed curricula. In some cases, we have made changes to 
method of delivery or emphasis placed on certain concepts. We are also looking at differences in method of assessment (e.g., multiple choice versus written 
assessment) to determine if there is a difference in level of understanding. We are also looking at differences in time of day or number of class meetings per 
week. These data could reveal interesting differences based on student differences.   
 
Sign Language: 
In the more advanced ASL courses assessments have been used to verify improvement achieved by the adjustments in pedagogy.  We were able to 
determine a significant improvement in the production of non-manual grammar (facial expression) was achieved through exemplifying not only the correct 
production but also the incorrect production.  Students got a better handle on how to do it right after seeing it done wrong. 
 
Sociology and Philosophy: 
Our department has been able to identify specific components of each course to serve as guide or rubric for instruction. Moreover, the assessment process 
provides a normative background for adjuncts who may teach the same course at several institutions. Although no significant changes in the curricula have 
been made, instructors have been able to modify their methods of lecture delivery, assessment, and increase accessibility to required course materials. For 
instance, several professors have completed their initial Moodle training to gain access to their courses online. This feature allows course content such as 
the syllabus, grades, and class email rosters to readily available. In addition, the assessment process has sparked pedagogical discussions about best 
practices for assessing student learning. Student assessments indicated that our students prefer smaller assignments and quizzes so their knowledge is 
assessed at more frequent intervals during the semester. Lastly, our department has made significant strides in selecting textbooks and materials that are 
either low cost or free to the students. 
 
Improvement of services 
Communication: 
SSSC Outcomes Assessment.  Though not mandated (or even requested), the department decided to conduct outcomes assessment in our new tutoring 
center as a means to understand its utility for students and make improvements to our services.  
 
Honors Program: 
As a result of our student surveys, we have been able to consider new modes of delivery for courses, develop a cycle of course offerings, open discussion 
with departments where students would like to have more honors opportunities, and develop curriculum in new areas such as literature, business, and 
foreign language.  While we are still in the testing mode for our program SLOs, our program AUOs have led to trying new modes of delivery and our PLOs 
have provided data that has led to better program planning in terms of course offerings and enrollment management decisions. 
 
Writing Center: 
Workshop presentations have been revamped to better highlight key SLOs.  Also, conversations with workshop instructors from other departments have also 
occurred in order to norm the presentations depending on different faculty members so that outcomes are still adequately addressed. Lackluster DLA 
success data in the fall of 2012 has also led to a more aggressive, interventionist approach to training tutors for DLAs. 
 
Discussion of findings 
English, Literature and Journalism: 
The assessment of our ENGL 1A courses this year has resulted in the criteria for success of one of our SLOs not being met.  The department has 
preliminarily dicsussed this at a department meeting, and the dialogue will continue.   
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History and Art History: 
After completing SLO evaluations and analyses for all courses, the department has engaged in monthly discussions at department meetings regarding the 
implementation of the information from those reports 

Please record an SLO (outcome), data collected, and use of results obtained this year.  This should be an SLO that revealed a key finding or led to 
substantive conversations. 

American Languages: 
We have used the SLO writing assessment to change how we standardize our writing assignments across the courses.   
 
Example: AmLa 43W  Advanced Writing 
 
Outcome:  Students produce a piece of writing done in class between Weeks 11-16.  By the end of the semester, 70% of students will meet or exceed the 
standard for development of ideas in a body of writing, evaluated based on a faculty developed rubric. 
 Data Collected: Objective was met.  86% of students exceed or meet the standard.  (N=233) 
Use of Results: Although the objective was met, the department noted some anomalies in the evaluation system.  One or two of the instructors graded their 
students papers considerably lower than did their colleagues, especially in the area of sentence variety.  This occurred despite the fact that we held a 
norming session in the fall to ensure consistency.  The following actions were or will be taken: 
 
1. Full time faculty “regraded” the papers that were deemed to be considerably lower and determined that the main issue was the incorrect use of the rubric. 
2. We will focus on developing a more specific rubric and make sure that the norming session for grading is more specific and instructive. 
 
There were also inconsistencies concerning the quality of the writing assignment that was given.  It brought to light the fact that not all instructors have the 
same idea of the rigor required of an AmLa 43 writing assignment.  The following action will be taken.   
3. We will require a common, in-class writing assignment for all AmLa 43W classes.  We will discuss and develop this in the fall of 2014, and we will 
implement this in the spring of 2015.   
 
4. In the fall of 2014, the department chair will investigate the pass/fail rates of all the AmLa 43W writing instructors to look for inconsistencies among 
individual instructors.  The department chair will also request a research study of the success rates of our AmLa 43W students when they complete English 
68 and English 1A.    
 
Sociology and Philosophy: 
In May, the incoming department chair coordinated and facilitated an SLO workshop for adjunct faculty. There were over 30 adjuncts and one full-time 
professor that attended the meeting. We opened the meeting with a discussion of what the SLOs and GEOs are, the purpose of the outcomes, and how are 
department has worked with the process over the last four years. Our approach has been to collect data on outcomes for all classes in one semester so that 
faculty do not have to collect data on an regular basis which would be the case if we scheduled courses to be evaluated every year. We discussed how our 
approach benefits our department as well as how our approach is detrimental given the number of sections we offer.  
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Faculty discussed the role of SLOs in selecting textbooks rather than anthologies or a book of essays. Questions about who develops the SLOs for each 
course were addressed. Some faculty would like to revisit some of the outcomes and propose changes if the courses were modified to align with C-ID 
descriptors.  
 
We discussed the importance of having the SLOs on the syllabus as well as how the outcomes can be presented in a more meaningful manner to the 
students if the different assignments were linked to the appropriate outcome.  
 
Faculty were presented with the modifications of the courses and advised to download and review the course modifications that were made for the 
alignment. Our new outcomes could reflect these changes. We discussed the likelihood out developing and measuring PLOs (program level outcomes) as 
well as outcomes for the distance learning sections.  
 
We ended the meeting with a discussion on the goals for the 2014-2015 year which included workshops scheduled to focus on outcomes as well as teaching 
effectiveness.  
 
English, Literature and Journalism: 
Outcome: Students will apply MLA format for citing and documenting sources; the data showed that only 67% of the students met the SLO.  This is lower 
than our department's threshold of 70%.  So, dialogue will continue at this year's Flex Day about these results. 

 
 
V. RESOURCES NEEDED TO ACHIEVE GOALS 

Resources requested should support the achievement of one or more college, team, or department goals. Resource type may be in the 
following categories:

• Rate Driven Increase 
• Instructional Equipment  
• Staffing 
• Facilities Modification 

• Technology:  Equipment, Software, or Support  
• Professional Development Training 
• Research Support 
• Marketing

 
Resources should relate to college/instruction/department goals, and should be supported by data and evidence.  Ideally speaking 
resource requests should be derived from information provided in previous sections, and should reflect the values, and needs of the 
department.  Resource requests are intended to ensure achievement of goals (e.g., use of technology to enhance student success, 
training to stay current in the field and ensure excellent programs, additional staffing to ensure quality of instruction in a diversity of 
disciplines, faculty advisors to promote student success an dcourse and program completion). 
 
We realize that for a manager prioritizing the needs below, it may be impossible for some given the timeline for the completion in 
August and the fact that faculty are not available to be part of the integrated division/department priority discussions.  Please do the 
best that you can with the situation and to honor your team.  One suggested way of completing this piece is to include all departments’ 
priorities as they have them noted such that your final managers’ listing would naturally have many #1 priorities, many #2 priorities, etc.  


